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ABSTRACT
Objectives: The article addresses the problem of the interaction between the teacher and an inclusive educational environment in the context of the
environment impact on the professional and the teacher’s personal development. The author(s) have shown the predominance of subjective difficulties
in interacting with an inclusive educational environment; the educators’ need for support and searching for resources for the effective implementation
of inclusive education.
Materials: The article also contains the results of an empirical study on a sample of teachers of general education institutions (n = 118) with the use
of diagnostic tools: the author’s interview “Identifying the characteristics of the teacher’s work in the context of the implementation of inclusive
education”, “Hardiness test”, the technique of “job satisfaction”.
Results: The results of the study made it possible to establish the interrelationships between hardiness and work satisfaction and teachers’ relations
in professional circles, which makes it possible to consider hardiness as a teacher’s significant resource for adapting to an inclusive educational
environment.
Conclusions: The revealed interrelationships between hardiness and job satisfaction serve as the foundation to work out mechanisms and methods
of psychological assistance in the teacher’s effective adaptation in the process of overcoming difficulties in professional activity. The data obtained
during the study establishes the basis for designing development programs and professional career counseling for teachers.
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INTRODUCTION
At the stage of implementing inclusive education, the teacher has a huge responsibility to change both approaches
to the organization and planning of the educational process and the educational environment as a whole. At the same
time, the educational environment makes new demands on the teacher himself, on his personal qualities and resources.
The teacher is forced to change himself, adapt to the new requirements of the environment, which creates a state of
physical, emotional and mental stress, reduces satisfaction with professional activities, and also actualizes the problem
of the teacher’s searching for psychological help and support. We consider the teacher’s adaptation process as adaptive
interactions with the educational environment in the process of overcoming difficulties. All of the abovementioned
prioritizes a study of both the problems of the teacher’s professional difficulties and his personal resources that
contribute to overcoming these difficulties in the implementation of inclusive education (1).
METHODOLOGICAL FRAMEWORK
The Modern studies show that the professional activity of a teacher is characterized by a high level of responsibility
and stress. Over the past decades, the main stressful situations in professional activity have been identified, such as role
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uncertainty, role overload and underload, role conflict, “unapproachable bosses”, the use of one’s own skills and abilities
not in full, and also health impairments. G.V. Akopov (2) in his studies identifies the following groups of difficulties in the
professional activity of teachers:
1. organizational ones (discipline, student behavior; large classes, extracurricular activities, classroom management,
classroom leadership; time allocation in the lesson, work with parents, inexperience, scheduling, reports, lack of time,
preparing and conducting class hours, a lot of reporting, the material base of the school, the lack of equipment, the
office interior design, etc.);
2. psychological and pedagogical ones (contact, communication with children, relationships with students, inability
to find an approach to children, arouse interest among children, establish a close rapport with children, work with
teenagers, “problem” students, the desire to make the lesson interesting, the students’ unwillingness to learn the subject,
inability to stay in front of many people, lack of knowledge on a teenager’s psychology, etc.) (3);
3. methodological ones (preparation for the lesson, drawing up a plan of lessons, lack of knowledge of the program,
unfamiliarity with a textbook, lack of methodical literature, etc.)
4. relations in other staff members (relations with colleagues, administration, parents).
The indicated difficulties are aggravated at the stage of the implementation of inclusive education by emerging
obstacles (barriers) in teaching children with special educational needs. Researchers identify the following among them:
− barriers of the “architectural” environment of the student - physical inaccessibility of the environment (for example,
the lack of ramps and elevators at home and at school, the inaccessibility of transport between the house and the
school, the absence of traffic lights with sound signal on the road crossing on the way to school, etc.);
− financial barriers, if necessary, additional costs for the organization of special pedagogical support;
− barriers of social relations - barriers that arise as a result of the relationship of students and the social contexts of
their being. Otherwise, they are called “relational” or social barriers;
− barriers associated with professional attitudes among teachers of general and special education, an inflexible
system for assessing students’ achievements, and the insufficiency of the existing regulatory framework (4-12).
A Sample, Techniques and Research Methods
The analysis of the difficulties in a teacher’s professional activity in the process of interaction with an inclusive
educational environment, the consequences of these difficulties for a teacher, as well as the search for the ways to
overcome them by teachers was the subject of research. One hundred and eighteen teachers of secondary schools of
the city of Ulyanovsk and the Ulyanovsk region participated in the study.
As research methods, we used the author’s interview “Identifying the characteristics of the teacher’s work in the
context of the implementation of inclusive education”, “Hardiness test” (the authors – Leontiev, Rasskazova, (13)), the
method of “Job satisfaction” by Rozanova (14). An interactive internet-based program for collecting, storing and
processing personal data was used for statistical processing and analysis.
RESULTS AND DISCUSSION
In the course of the study, the subjective difficulties of teachers in the implementation of inclusive education were
discovered. Fifty-six per cent of teachers said that they lacked professional competence in work. Fifty-six per cent of
teachers feel disappointed that not all children can achieve the required results. The study showed that 51% of teachers
experienced emotional overload in work. One of the factors that provoke emotional overload and stress of teachers is
time pressure, which is mentioned by 31% of respondents. The time pressure regime takes away a lot of energy from
the teacher. For some time, the body is able to withstand the race, but after the internal resources are exhausted, a
turning point comes. If the time pressure is delayed for a long time, it is fraught for the teacher with physical and mental
exhaustion, depression and insomnia. Among other factors, teachers identify excessive control from the superiors (22%).
External control, which is carried out by the committee for supervision and control, the Ministry of Education,
administration, parents, provokes tension and is another stressful factor for the teacher.
A serious difficulty for the teacher in the emotional and professional aspect is the dissatisfaction on the part of the
parents of children who do not have problems in learning and with health (27%), and lack of understanding on the part
of the parents of children with disabilities (22%). Eleven per cent of teachers say that they have difficulty in controlling
their own emotions.
The revealed difficulties cannot but affect the teacher’s attitude to professional activity, his satisfaction with work.
Work satisfaction is an integrative indicator that characterizes the well-being / disadvantage of the teacher in the course
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of professional activity. It incorporates an assessment of interest in the performed work, satisfaction with the relationship
with colleagues and administrations of the educational institution, the level of claims of the teacher in professional
activities, satisfaction with the conditions, organization of work, etc. (15). At the same time, a literature review survey on
the problem of the teacher’s professional difficulties made it possible to assume that the attitude to professional activity
and satisfaction with it are largely determined by a person’s qualities. Analyzing the difficulties of teachers in the
implementation of inclusive education, it was found that 33% of the teachers participating in the study consider the lack
of personal resources to overcome difficult situations as one of them. This confirms the answer of teachers to the
question: “What resources help you overcome the difficulties of inclusive education?” Unfortunately, only 13% of
respondents pointed out that their own personal qualities help them overcome situations of difficulties. In the course of
the study, teachers were asked to clarify exactly what personal qualities help them overcome difficult situations. There
were the following among them: responsibility, poise, sociability, artistry, creative approach to activity. But the majority
of teachers found it difficult to answer the question (16-19).
The data obtained in the study allow us to pinpoint the problem of insufficient personal resources to overcome the
identified difficulties as the most significant problem of the effective interaction of the teacher with an inclusive
educational environment.
Among the teacher’s personal resources, we pick out hardiness, which is the basic constituent of the teacher’s
personality and allows one to actively engage in situations of professional difficulties, to engage in search activity to find
means to overcome these situations, withstand emotional stress, and use constructive behavioral strategies. Constructive
overcoming of difficulties, in its turn, contributes to the positive emotional well-being of the teacher, increases selfesteem, satisfaction with work and relationships in professional circles and adaptability to professional activities in
general.
The authors of the theory of hardiness Maddi, Khoshaba, Harvey (20) define it as a special personality disposition that
characterizes the measure of a person’s ability to withstand a stressful situation, while maintaining internal balance and
not reducing the success of activity. The role of this personality variable in successful confronting stressful situations is
especially emphasized. Hardiness is considered by the authors as an integrative personal education, which includes three
components: involvement, control, risk taking, the expressiveness of which prevents the occurrence of internal stress in
stressful situations.
One of the objectives of the study conducted was to gain some insight into the interrelationship between a teacher’s
hardiness and his satisfaction with work. During the study, two groups were formed, differentiated by the level of
hardiness development: teachers with a low level of hardiness and teachers with a high and medium level of hardiness.
According to the results of the study, we found statistically significant relationships between teachers’ hardiness and
their job satisfaction (p <0.05).
This is indicative of the fact that teachers from the group with a low level of hardiness are not sufficiently adapted to
their social environment, they often have conflicts with others for various reasons. Moreover, the researchers in their
works indicate a stable predisposition of teachers to respond to all kinds of situations as “dangerous”, where it is required
“to stand up for oneself”, “to defend oneself”. The reason for this may be in the created conditions of competition, in
which teachers found themselves with the introduction of new projects in the modern education system, the lack of
cooperation among the teaching staff, and the development of a critical attitude towards staff from the administration.
Without denying these points as a whole, we pinpoint the fact that teachers with a high and medium level of hardiness,
being in the same conditions, are significantly more satisfied with the developing relations with staff members. This
proves that the personal qualities and resources of teachers still dominate the satisfaction with relationships (21-24).
In the course of the study, we found a special role of the expression level of the teacher’s involvement in his attitude
to professional activity and job satisfaction. Teachers with a high level of involvement and hardiness tend to understand
that in difficult situations it is important to keep abreast of events, in contact with people around us, devote maximum
of efforts and time, attention to what is happening, to participate in what is happening. They appreciate their colleagues,
are able to establish constructive relationships with its members, positively perceive students, take an active position in
the educational process, seek support from others, which helps to relieve symptoms of emotional burnout, such as
tension, anxiety, depression and a constructive emotional response. Such teachers are active in relations with students
and themselves. They actively build them, which contributes to satisfaction with these relations. Teachers with a
predominance of the attitude of involvement in solving problems are distinguished by less stressful and emotional
“fixedness”. The interrelation of hardiness revealed in the course of the study with satisfaction with one’s position in a
group of teachers (p <0.01), due to the contribution of involvement, proves the abovementioned points (25).
http://www.ejgm.co.uk
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Involvement is positively correlated with the attitude towards the educational institution (p <0.05) and the attitude
towards the head of the educational institution (p <0.05). This indicates that the higher the level of teachers’ involvement,
the more active their position in the educational process is. They are aware of their role in the activities of an educational
institution, their own value, significance, and the ability to influence events. Accordingly, we can make the assumption
that teachers with high indicators of hardiness and involvement have a high responsibility for their own life, and do not
shift it to the leader and colleagues. Hardiness in general contributes to a positive reassessment of the significance of
everything that happened to the individual, for its further growth.
CONCLUSION
The results of the study made it possible to establish the interrelationships between hardiness and work satisfaction
and teachers’ relations in professional circles, which makes it possible to consider hardiness as a teacher’s significant
resource for adapting to an inclusive educational environment. The revealed interrelationships between hardiness and
job satisfaction serve as the foundation to work out mechanisms and methods of psychological assistance in the teacher’s
effective adaptation in the process of overcoming difficulties in professional activity. The data obtained during the study
establishes the basis for designing development programs and professional career counseling for teachers.
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